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Abstract: In response to the United Arab Emirates’ strategic transition toward a diversified, innovation-driven economy,
entrepreneurship has been positioned as a central mechanism for economic sustainability, job creation, and youth empowerment.
Despite extensive government-led initiatives, financial incentives, and institutional support systems, entrepreneurial participation
among Emirati youth remains relatively limited. This conceptual study develops an integrative theoretical framework to explain the
formation of entrepreneurial intention among university students by drawing on the Theory of Planned Behavior and extending it
through key cognitive and educational constructs. Specifically, the framework conceptualizes Opportunity Recognition and Risk
Propensity as core psychological antecedents of entrepreneurial intention, while positioning Entrepreneurship Training and Education
as a mediating mechanism that transforms cognitive dispositions into entrepreneurial motivation. The study argues that
entrepreneurial intention is not merely the result of general attitudes or policy incentives, but emerges through a dynamic cognitive
process involving opportunity awareness, risk tolerance, and learning-driven psychological readiness. By situating the framework
within the socio-economic context of the UAE, the study highlights how government-led entrepreneurship education, innovation
ecosystems, and national development strategies shape entrepreneurial cognition and behavior. The proposed model contributes to
entrepreneurship theory by offering a process-oriented explanation of entrepreneurial intention and provides a foundation for future
empirical research and policy-oriented interventions aimed at strengthening entrepreneurial culture and youth participation in the
UAE and similar transitional economies.

Keywords: Entrepreneurial Intention, Opportunity Recognition, Risk Propensity, Entrepreneurship Education, Theory
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L INTRODUCTION

The United Arab Emirates (UAE) is experiencing a major economic reorientation as it moves away from dependence
on natural resources toward a diversified, innovation-led development model. This strategic shift is embedded in national
initiatives such as UAE Vision 2031, the Projects of the 50, and the Nafis Programme, which collectively emphasize private
sector growth, innovation-driven productivity, and the development of national human capital as essential components
of sustainable economic progress (Alketbi, 2023; Quamar et al., 2023). Within these policy agendas, entrepreneurship has
been strongly promoted as a primary mechanism for economic diversification, employment creation, and the
empowerment of young citizens. As a result, university students have become a key target group within national
development strategies, as they represent the future entrepreneurial workforce capable of driving the UAE’s transition
toward a knowledge-based and innovation-oriented economy.

Notwithstanding these extensive policy efforts and institutional investments, entrepreneurial participation among
Emirati youth remains relatively modest. Prior research indicates that entrepreneurial intention (EI), which is widely
regarded as the most reliable predictor of entrepreneurial behavior, continues to be comparatively low among Emirati
university students when evaluated against international benchmarks (Kassir, 2022; Khalil et al., 2024). For example, the
Global Entrepreneurship Monitor (2023) reports that only 4.3% of Emiratis are engaged in early-stage entrepreneurial
activity, compared to a global average of 11.7%. This persistent gap suggests that although the UAE government actively
promotes entrepreneurship through regulatory reforms, funding schemes, and educational initiatives, these structural
interventions have not yet fully translated into strong entrepreneurial motivation at the individual level. This indicates a
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critical need to better understand the psychological and cognitive mechanisms that influence entrepreneurial intention in
the UAE context.

A key explanation for this gap can be found in the socio-cultural and institutional environment that continues to
shape career preferences among Emirati youth. Public sector employment has long been viewed as the most desirable
career option due to its perceived stability, financial security, and social prestige, as well as its alignment with family
expectations and cultural values (Tzannatos, 2021; Amro, 2022). These preferences are further reinforced by labor market
structures in which entrepreneurial activity and private sector participation have historically been dominated by
expatriates, thereby limiting Emiratis” exposure to entrepreneurial role models, startup networks, and venture-based
career pathways (Khassawneh & Abaker, 2022; Bocanet & Grassa, 2023). Consequently, entrepreneurship is often socially
framed as a risky and uncertain career choice, particularly for young graduates entering the workforce for the first time.

Beyond these structural and cultural influences, contemporary entrepreneurship research increasingly highlights the
importance of psychological and cognitive factors in shaping entrepreneurial intention. Prior studies identify fear of
failure, low risk tolerance, and limited opportunity recognition as major barriers to entrepreneurial engagement, even in
environments characterized by strong institutional support (Balawi, 2021; Yasin et al., 2021). In the UAE, where the
government provides extensive financial incentives, incubators, accelerators, and regulatory support for startups, many
potential entrepreneurs nonetheless struggle to identify viable business opportunities or to develop the psychological
resilience needed to cope with uncertainty and ambiguity. In this regard, Opportunity Recognition (OR) and Risk
Propensity (RP) have emerged as particularly important cognitive constructs, as they capture individuals’ ability to detect
entrepreneurial possibilities and their willingness to act under conditions of uncertainty (Anwar et al., 2019; Biswas &
Verma, 2021). These traits are especially relevant in transitional economies like the UAE, where rapid structural change
continuously creates new opportunities but also generates significant uncertainty.

At the same time, increasing scholarly attention has been directed toward Entrepreneurship Training and Education
(ETE) as a central policy instrument through which governments seek to stimulate entrepreneurial intention. In the UAE,
entrepreneurship education has been actively promoted through national programs, university-based incubators,
innovation hubs, startup competitions, and public-private partnerships aimed at fostering entrepreneurial skills and
mindsets among youth. Entrepreneurship education is no longer viewed merely as a channel for transmitting business
knowledge; rather, it is increasingly conceptualized as a transformative process that reshapes entrepreneurial cognition,
strengthens opportunity awareness, enhances risk management capabilities, and builds psychological readiness for
venture creation (Nabi et al., 2018; Cui & Bell, 2022). Through experiential learning and ecosystem engagement, ETE is
expected to serve as a key mechanism through which the UAE government translates policy ambitions into individual
entrepreneurial motivation. However, the academic literature presents mixed evidence regarding the effectiveness of
entrepreneurship education. While several studies report strong positive effects on entrepreneurial intention, others
suggest that education may selectively influence certain cognitive processes while leaving deeper psychological
dispositions relatively unchanged (Do Nguyen & Nguyen, 2023). This inconsistency indicates that entrepreneurship
education does not automatically generate entrepreneurial intention, but operates through complex cognitive and
contextual mechanisms. This reinforces the need for more refined theoretical models that explain how ETE interacts with
individual psychological characteristics within specific socio-cultural environments.

The present study is theoretically grounded in the Theory of Planned Behavior (TPB) (Ajzen, 1991), which
conceptualizes entrepreneurial behavior as the outcome of intention-based cognitive processes. Rather than applying TPB
in its full operational form, this study adopts TPB as a conceptual foundation and focuses on a selective set of theoretically
aligned constructs that capture deeper psychological and educational mechanisms. Specifically, the framework examines
how Opportunity Recognition and Risk Propensity shape Entrepreneurial Intention, both directly and indirectly through
Entrepreneurship Training and Education. In this conceptualization, ETE is not treated simply as an independent
predictor, but as a mediating process that facilitates the transformation of cognitive dispositions into entrepreneurial
motivation.

By situating this conceptual framework within the UAE context, the study contributes to entrepreneurship literature
in several important ways. First, it advances cognitive entrepreneurship theory by emphasizing opportunity recognition
and risk propensity as fundamental psychological drivers of entrepreneurial intention. Second, it extends
entrepreneurship education research by theorizing the mediating role of ETE, thereby clarifying how government-led
educational interventions may convert cognitive potential into entrepreneurial readiness. Third, by embedding the
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framework within a socio-economic environment characterized by strong public-sector orientation and proactive state-
led entrepreneurship promotion, the study offers culturally grounded insights relevant to both theory development and
policy design. Ultimately, this conceptual model seeks to inform the design of more effective and context-sensitive
strategies through which the UAE government and higher education institutions can strengthen entrepreneurial intention
and align youth aspirations with national economic diversification and Emiratisation goals.

Il LITERATURE REVIEW

Entrepreneurial intention (EI) is widely regarded as the most immediate and robust antecedent of entrepreneurial
behavior, particularly in contexts where venture creation is the result of deliberate planning and sustained commitment
rather than spontaneous action (Krueger et al., 2000). Because entrepreneurship typically involves significant personal
investment, uncertainty, and long-term strategic decision-making, intention-based frameworks have become central to
explaining why individuals choose to pursue entrepreneurial careers. Within this body of research, Ajzen’s (1991) Theory
of Planned Behavior (TPB) has emerged as one of the most influential theoretical models, conceptualizing behavior as the
outcome of cognitively driven and intention-based processes.

TPB assumes that individuals engage in behavior after forming conscious intentions, which are shaped by cognitive
evaluations of desirability, feasibility, and social expectations. In the context of entrepreneurship, TPB has been
extensively applied to explain how individuals assess the attractiveness of entrepreneurial careers, their perceived ability
to succeed, and the social pressures surrounding entrepreneurial choices (Lifidn & Chen, 2009; Kobylifiska, 2022). Its
explanatory power has been validated across diverse cultural, institutional, and economic settings, making it a dominant
framework in entrepreneurial intention research. However, despite its widespread application, scholars increasingly
argue that TPB alone may not fully capture the complexity of entrepreneurial motivation, particularly in emerging and
transitional economies characterized by structural uncertainty and rapid institutional change (Esfandiar et al., 2019).
Entrepreneurship involves more than abstract motivational beliefs; it requires individuals to actively recognize business
opportunities, tolerate ambiguity, and acquire entrepreneurial competencies through learning and experience.
Consequently, contemporary entrepreneurship research has progressively shifted toward cognitive and psychological
perspectives that emphasize how individuals process information, interpret environmental signals, and construct
entrepreneurial meaning (Mitchell et al., 2007; Esfandiar et al., 2019).

From a cognitive standpoint, entrepreneurial intention is not merely a function of general attitudes or social influence,
but emerges from individuals” ability to detect entrepreneurial possibilities and their willingness to engage with
uncertainty. Opportunity recognition reflects the cognitive process through which individuals identify and evaluate
potential business ideas, while risk propensity captures psychological readiness to act under uncertain conditions. These
constructs are increasingly viewed as core psychological foundations of entrepreneurial behavior, particularly in
environments where market opportunities are fluid and institutional structures are evolving (Anwar et al., 2019; Biswas
& Verma, 2021).

At the same time, growing attention has been directed toward the role of learning and education in shaping
entrepreneurial cognition. Entrepreneurship Training and Education (ETE) has been conceptualized as a developmental
mechanism through which individuals acquire not only technical knowledge, but also entrepreneurial mindsets,
opportunity alertness, and behavioral confidence (Nabi et al., 2018). Educational experiences are argued to influence how
individuals perceive feasibility, manage risk, and translate abstract entrepreneurial interest into concrete intention (Cui &
Bell, 2022). In this sense, entrepreneurship education operates as a cognitive and behavioral catalyst that strengthens the
psychological pathways linking individual traits to entrepreneurial outcomes.

In response to these theoretical developments, the present study adopts TPB as a conceptual foundation for
understanding entrepreneurial behavior as an intention-driven phenomenon, while extending the framework by
integrating a selective set of cognitive and educational constructs: Opportunity Recognition, Risk Propensity, and
Entrepreneurship Training and Education. These constructs are theoretically consistent with intention-based models and
capture deeper psychological mechanisms underlying entrepreneurial motivation. More importantly, they are
particularly relevant for explaining entrepreneurial intention in dynamic, policy-driven contexts such as the United Arab
Emirates, where structural transformation, institutional support, and cultural constraints interact in shaping individual
entrepreneurial decision-making. By combining intention-based theory with cognitive and educational perspectives, this
conceptual framework responds to recent scholarly calls for more integrative models that move beyond static motivational
explanations and instead capture the psychological and learning processes through which entrepreneurial intentions are
formed and sustained.

www.theiibmt.com 26/Page



Understanding Entrepreneurial Intention through Cognitive and Educational Mechanisms............

2.1 OPPORTUNITY RECOGNITION

Opportunity recognition can be defined as the cognitive capability through which individuals detect, interpret, and
evaluate potential entrepreneurial possibilities embedded within their environment. It involves identifying unmet needs,
emerging market trends, technological shifts, and institutional gaps that may be transformed into viable business ideas
(Kirzner, 1997; Filser et al., 2023). Within entrepreneurship theory, opportunity recognition is widely regarded as the
intellectual starting point of the entrepreneurial process, as it represents the moment at which latent interest in
entrepreneurship becomes connected to concrete economic possibilities. Without this cognitive capability, entrepreneurial
ambition remains abstract and rarely translates into purposeful entrepreneurial behavior.

From a psychological standpoint, opportunity recognition reflects a specific mode of information processing in which
individuals actively scan their surroundings, integrate fragmented signals, and construct meaningful interpretations of
uncertain situations (Kirzner, 1997). Entrepreneurs are not necessarily distinguished from non-entrepreneurs by stronger
motivation alone, but by superior cognitive alertness and interpretive skills. Individuals who possess high levels of
opportunity recognition are better able to perceive hidden patterns in market dynamics and are more likely to view
environmental ambiguity as a potential source of value rather than as a constraint. This cognitive orientation enhances
exploratory behavior and encourages individuals to engage with entrepreneurial possibilities that others may overlook.

The theoretical literature consistently emphasizes the central role of opportunity recognition in shaping
entrepreneurial intention. Individuals who are able to identify realistic and appealing business opportunities are more
likely to perceive entrepreneurship as feasible, meaningful, and personally attainable (Hassan et al., 2020; Otache et al.,
2024). Opportunity recognition strengthens entrepreneurial intention by transforming vague entrepreneurial interest into
specific and actionable venture ideas. When individuals can mentally visualize potential business outcomes, they are more

likely to develop commitment, confidence, and long-term entrepreneurial motivation.

Within the UAE’s rapidly transforming economic environment, opportunity recognition assumes particular strategic
importance. National diversification policies, digitalization initiatives, and large-scale innovation programs continue to
generate new entrepreneurial spaces across sectors such as financial technology, renewable energy, logistics, tourism,
artificial intelligence, and creative industries. However, institutional dependency, limited exposure to entrepreneurial
ecosystems, and culturally embedded risk aversion may restrict students’ ability to effectively recognize and capitalize on
these opportunities (Al Bastaki et al., 2021). Although many Emirati students express positive attitudes toward
entrepreneurship, they often lack the cognitive frameworks necessary to identify market gaps or convert policy-driven
initiatives into viable business models. This suggests that opportunity recognition is not merely a personal trait, but a
critical cognitive resource that shapes how individuals interpret and respond to their economic environment. Accordingly,
opportunity recognition can be conceptualized as a fundamental antecedent of entrepreneurial intention within the UAE
context:

H1: Opportunity recognition significantly influences entrepreneurial intention.

2.2 RISK PROPENSITY

Risk propensity refers to an individual’s psychological inclination to engage in activities characterized by uncertainty,
unpredictability, and the possibility of negative outcomes. It reflects the degree to which individuals are willing to accept
ambiguity and potential loss in pursuit of future rewards, and is widely recognized as a core psychological dimension of
entrepreneurial behavior (Williams et al., 2021). Given that entrepreneurship inherently involves volatile markets,
incomplete information, and uncertain financial returns, individuals’ tolerance for risk plays a decisive role in determining
whether entrepreneurial careers are perceived as attractive or undesirable.

Earlier research on entrepreneurship produced inconclusive findings regarding the role of risk, with some scholars
arguing that entrepreneurs are not significantly more risk-seeking than non-entrepreneurs (Josien, 2012). However, more
recent theoretical and empirical work has refined this debate by shifting attention from general risk-taking behavior to
subjective risk perception and risk tolerance. Contemporary studies consistently indicate that individuals with higher risk
propensity are more likely to interpret uncertainty as manageable, maintain confidence under ambiguous conditions, and
remain motivated despite the possibility of failure (Farrukh et al., 2018; Shahzad et al., 2021).

From a cognitive perspective, risk propensity shapes entrepreneurial intention by influencing how individuals
interpret uncertain situations. Risk-tolerant individuals are more likely to perceive uncertainty as a learning opportunity
rather than a threat, which facilitates exploratory behavior and persistence. This psychological orientation enables
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individuals to experiment with new ideas, engage in trial-and-error learning, and maintain motivation despite setbacks.
In contrast, individuals with low risk tolerance tend to prioritize stability, avoid ambiguity, and prefer predictable career
paths, thereby limiting their engagement with entrepreneurial alternatives.

In the UAE, cultural and institutional factors exert a powerful influence on individuals’ risk perceptions. Social norms
emphasizing job security, financial stability, and social prestige often discourage risk-taking behavior, particularly among
young individuals entering the labor market (Qasim, 2021). Public-sector employment remains highly desirable,
reinforcing conservative career preferences and limiting entrepreneurial experimentation. Nevertheless, students who
exhibit higher levels of risk propensity are more likely to challenge dominant career norms, explore alternative pathways,
and consider entrepreneurship as a viable professional option. In such culturally conservative environments, risk
propensity becomes a critical psychological driver that differentiates individuals who merely admire entrepreneurship
from those who seriously intend to pursue it:

H2: Risk propensity significantly influences entrepreneurial intention.

2.3 ENTREPRENEURSHIP TRAINING AND EDUCATION

Entrepreneurship Training and Education (ETE) refers to structured pedagogical processes designed to cultivate
entrepreneurial knowledge, skills, competencies, and mindsets through formal education, experiential learning, and
institutional support mechanisms (Jena, 2020; Linton & Klinton, 2019). In contemporary entrepreneurship scholarship,
ETE is increasingly conceptualized not simply as an educational intervention, but as a strategic developmental system
that shapes how individuals think, feel, and behave in relation to entrepreneurship.

From a human capital perspective, ETE enhances individuals’ entrepreneurial readiness by providing technical
business skills, financial literacy, problem-solving abilities, and strategic thinking capabilities. However, the contribution
of ETE extends beyond technical skill acquisition. Entrepreneurship education also plays a transformative cognitive role
by reshaping how individuals interpret opportunities, assess risks, and evaluate the feasibility of entrepreneurial action.
Through experiential pedagogies such as project-based learning, business simulations, mentorship programs, internships,
and startup incubation, students acquire both explicit knowledge and tacit cognitive competencies that strengthen
entrepreneurial self-efficacy and psychological preparedness.

The literature overwhelmingly supports the positive influence of ETE on entrepreneurial intention. Prior studies
demonstrate that entrepreneurship education increases individuals’ confidence, reduces fear of failure, and enhances
perceived behavioral control, thereby strengthening entrepreneurial motivation (Nabi et al., 2018; Cui & Bell, 2022). Well-
designed educational programs cultivate entrepreneurial identity, promote opportunity-oriented thinking, and foster the
psychological resilience required to navigate uncertainty. As a result, ETE plays a critical role in transforming latent
interest in entrepreneurship into sustained entrepreneurial intention.

Nevertheless, recent research also suggests that the effects of entrepreneurship education are not universally positive.
Do Nguyen and Nguyen (2023) argue that ETE may generate uneven outcomes depending on program design,
pedagogical approach, and cultural alignment. Programs that emphasize abstract theory without practical engagement
may fail to activate entrepreneurial motivation, while poorly contextualized curricula may even reinforce risk aversion by
highlighting the difficulties of entrepreneurship. This indicates that ETE functions not as an automatic catalyst, but as a
context-dependent cognitive mechanism whose effectiveness depends on alignment with learners’ psychological
characteristics and socio-cultural environment.

In the UAE, entrepreneurship education has become a strategic policy priority within higher education institutions.
Universities have established innovation hubs, startup accelerators, entrepreneurship centers, and national competitions
as part of broader economic diversification strategies. Despite these initiatives, the conceptual mechanisms through which
ETE shapes entrepreneurial intention remain insufficiently theorized. This study therefore conceptualizes ETE as both a
direct determinant of entrepreneurial intention and a developmental process that activates deeper cognitive and
psychological pathways:

HB3: Entrepreneurship Training and Education significantly influences entrepreneurial intention.
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231  MEDIATION ROLE OF ENTREPRENEURSHIP TRAINING & EDUCATION
Within the UAE’s rapidly evolving economic landscape, Entrepreneurship Training and Education occupies a pivotal
mediating position between individual psychological characteristics and entrepreneurial outcomes. As national strategies
such as Vision 2031 and the Projects of the 50 increasingly emphasize entrepreneurship as a driver of economic
sustainability and youth empowerment, ETE functions as a structural bridge linking individual cognitive readiness with
institutional opportunity structures (UAE Ministry of Economy, 2023; Alketbi, 2023).

ETE performs its mediating function through several interrelated cognitive and behavioral pathways. First, it
enhances opportunity recognition by systematically exposing students to market realities, innovation processes, and
entrepreneurial role models. Through experiential learning activities such as startup bootcamps, business plan
competitions, mentorship networks, and innovation labs, students develop heightened cognitive alertness and improved
capacity to translate abstract ideas into feasible business concepts (Anwar et al., 2019; Hoang et al., 2020). These learning
environments stimulate pattern recognition, creative problem-solving, and entrepreneurial imagination.

Second, ETE reshapes risk propensity by reframing uncertainty as an essential and manageable component of
entrepreneurial activity. Through engagement with entrepreneurial failure narratives, strategic planning exercises, and
risk management tools, students gradually develop psychological resilience and emotional tolerance for ambiguity (Hatos
etal., 2022; Biswas & Verma, 2021). Rather than avoiding risk, students learn to evaluate, manage, and strategically engage
with it, which strengthens perceived feasibility and reduces fear of failure.

Together, these mechanisms position Entrepreneurship Training and Education as a cognitive amplification system
that channels individual psychological dispositions into entrepreneurial motivation. Particularly in the UAE, where
cultural norms often favor employment stability and institutional security, ETE plays a critical role in legitimizing
entrepreneurship as a socially acceptable and professionally viable career pathway (Amro, 2022; Shwedeh et al., 2023). In
this sense, ETE does not merely transmit knowledge, but actively restructures individuals” cognitive frameworks, risk
perceptions, and opportunity interpretations.

By functioning as a mediating mechanism, ETE enables opportunity recognition and risk propensity to exert stronger
and more sustained effects on entrepreneurial intention. It transforms cognitive potential into psychological readiness and

psychological readiness into entrepreneurial commitment:

H4: Entrepreneurship training and education significantly mediates the relationship between opportunity

recognition and entrepreneurial intention.

Hb5: Entrepreneurship training and education significantly mediates the relationship between risk propensity and

entrepreneurial intention.

1I. CONCEPTUAL MODEL

The conceptual framework developed in this study is grounded in the Theory of Planned Behavior (TPB) (Ajzen,
1991), which conceptualizes entrepreneurial behavior as the outcome of deliberate and cognitively mediated decision-
making processes. TPB posits that individuals do not engage in entrepreneurial action spontaneously, but rather form
intentions based on cognitive evaluations, perceived feasibility, and learning experiences that shape behavioral readiness
over time. Within entrepreneurship research, TPB has therefore served as a central theoretical platform for explaining
how individuals transition from abstract interest in entrepreneurship to concrete entrepreneurial commitment. Rather
than adopting TPB in its full operational form, the present study employs TPB as a guiding conceptual lens and selectively
integrates cognitive and educational constructs that are theoretically consistent with intention-based models of
entrepreneurship. This approach allows the framework to retain the explanatory logic of TPB while simultaneously
incorporating deeper psychological and learning-based mechanisms that are particularly relevant in contemporary
entrepreneurial contexts.

Specifically, the framework positions Opportunity Recognition (OR) and Risk Propensity (RP) as fundamental
cognitive and psychological antecedents of Entrepreneurial Intention (EI). Opportunity recognition represents
individuals’ capacity to detect, interpret, and evaluate entrepreneurial possibilities embedded within their environment,
while risk propensity reflects their psychological readiness to engage with uncertainty and potential loss (Anwar et al.,
2019; Biswas & Verma, 2021). Together, these constructs capture two essential dimensions of entrepreneurial cognition:
the ability to perceive opportunity and the willingness to act under uncertainty. Prior entrepreneurship theory consistently
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identifies these dimensions as core drivers of entrepreneurial motivation, particularly in emerging and transitional
economies characterized by institutional volatility and rapid structural change.

A central theoretical contribution of this framework lies in the integration of Entrepreneurship Training and
Education (ETE) as a mediating mechanism that channels cognitive dispositions into entrepreneurial intention. ETE is
conceptualized as a transformational process through which individuals acquire not only technical knowledge, but also
entrepreneurial mindsets, opportunity awareness, and psychological resilience. Through structured learning experiences,
mentorship, and experiential engagement, ETE strengthens individuals’ confidence, reshapes risk perceptions, and
enhances perceived behavioral feasibility. In this sense, ETE operates as a cognitive-behavioral bridge that enables
opportunity recognition and risk propensity to exert more sustained and meaningful influence on entrepreneurial
motivation.

This mediating logic is consistent with prior conceptual and empirical scholarship emphasizing the strategic
importance of education in shaping entrepreneurial identity and behavioral readiness (Fayolle & Gailly, 2015; Nabi et al.,
2018; Shwedeh et al., 2023). Rather than functioning merely as an independent predictor, ETE is theorized as a dynamic
enabling process that activates psychological potential and converts cognitive awareness into entrepreneurial
commitment. Accordingly, the proposed model posits that Opportunity Recognition and Risk Propensity influence
Entrepreneurial Intention through both direct and indirect pathways. Directly, individuals who recognize opportunities
and tolerate risk are more likely to develop entrepreneurial aspirations. Indirectly, these cognitive traits stimulate
engagement with entrepreneurship education, which in turn amplifies their motivational effects. This dual-path structure
responds to recent scholarly calls for more process-oriented and mechanism-based frameworks that move beyond static
trait models and instead explain how entrepreneurial intention is formed through cognitive transformation and learning
dynamics (Cui & Bell, 2022; Mensah & Khan, 2023).

The relevance of this conceptualization is particularly pronounced in the UAE context, where national development
strategies increasingly frame entrepreneurship as a central pillar of economic diversification, youth empowerment, and
Emiratisation (Alketbi, 2023; Amro, 2022). Within initiatives such as Vision 2031 and the Projects of the 50,
entrepreneurship education has been institutionalized as a primary instrument for cultivating entrepreneurial human
capital. Integrating ETE as a mediating mechanism is therefore not only theoretically coherent, but also socio-economically
grounded, reflecting the UAE's strategic emphasis on learning-driven entrepreneurship.

The conceptual framework illustrated in Figure 1 summarizes these theoretical relationships by depicting
Opportunity Recognition and Risk Propensity as core antecedents, Entrepreneurship Training and Education as a
mediating process, and Entrepreneurial Intention as the ultimate outcome. Collectively, the model provides a focused,
integrative, and theory-driven structure for explaining how cognitive traits and educational mechanisms jointly shape
entrepreneurial intention among university students in the UAE. More broadly, the framework contributes to
entrepreneurship theory by offering a dynamic account of intention formation that bridges individual psychology with
institutional learning environments.

Opportunity Recognition

Entrepreneurship
Training and Education

Entrepreneurial Intention

Risk Propensity

Figl: Conceptual Model.
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V. CONCLUSION

This conceptual study has developed an integrative theoretical framework to explain the formation of entrepreneurial
intention among university students in the United Arab Emirates, grounded in the Theory of Planned Behavior (TPB) and
enriched with key cognitive and educational constructs. By incorporating Opportunity Recognition and Risk Propensity
as core psychological antecedents, and positioning Entrepreneurship Training and Education (ETE) as a mediating
mechanism, the framework advances a more nuanced understanding of how entrepreneurial intention emerges through
the interaction of cognitive dispositions and learning processes.

From a theoretical perspective, this study contributes to entrepreneurship literature by extending intention-based
models beyond traditional attitudinal explanations and toward deeper cognitive and psychological mechanisms. While
TPB has long emphasized the role of cognitive evaluations in shaping behavioral intention, the present framework
highlights that entrepreneurial motivation is not simply the outcome of generalized beliefs or social influences, but is
fundamentally rooted in individuals” capacity to perceive entrepreneurial opportunities and their willingness to engage
with uncertainty. By integrating these constructs, the study responds to recent calls for more process-oriented and
psychologically grounded models of entrepreneurial intention.

Moreover, the conceptualization of Entrepreneurship Training and Education as a mediating process represents a
key theoretical advancement. Rather than treating education as a static predictor, this study positions ETE as a dynamic
transformational mechanism that activates cognitive potential, reshapes risk perceptions, and converts entrepreneurial
awareness into behavioral readiness. This perspective underscores that education plays a formative role in entrepreneurial
development, not merely by transmitting knowledge, but by restructuring how individuals interpret opportunities, assess
feasibility, and construct entrepreneurial identity.

From a contextual standpoint, the framework offers important insights for understanding entrepreneurship within
the UAE’s unique socio-economic environment. Despite extensive institutional support and ambitious national strategies
promoting entrepreneurship, Emirati youth continue to exhibit relatively modest entrepreneurial engagement. The
proposed model suggests that this gap may be explained not only by structural or policy limitations, but by underlying
cognitive and psychological factors that shape how individuals respond to entrepreneurial opportunities. By emphasizing
opportunity recognition, risk propensity, and education-driven cognitive transformation, the framework provides a
culturally grounded explanation for entrepreneurial intention formation in a context characterized by strong public-sector
orientation and risk-averse career norms.

The framework also carries significant practical implications for policymakers and educational institutions.
Entrepreneurship programs should move beyond generic skill development and focus more explicitly on cultivating
opportunity alertness, cognitive flexibility, and psychological resilience. Educational interventions that emphasize
experiential learning, real-world problem solving, mentorship, and exposure to entrepreneurial ecosystems are more
likely to strengthen the cognitive pathways that lead to sustained entrepreneurial intention. In this sense,
entrepreneurship education should be designed not only to teach entrepreneurship, but to psychologically prepare
individuals to think and act entrepreneurially.

Finally, this study opens several avenues for future research. Empirical studies may test the proposed framework
using quantitative or mixed-method designs to examine the strength and direction of the hypothesized relationships.
Comparative research across different cultural or institutional contexts could further explore how opportunity recognition
and risk propensity interact with educational systems in shaping entrepreneurial intention. Qualitative investigations may
also provide deeper insight into how students subjectively experience entrepreneurship education and how cognitive
transformation occurs over time.

In sum, this conceptual framework contributes to entrepreneurship theory by offering a dynamic, integrative, and
context-sensitive explanation of entrepreneurial intention. By bridging cognitive psychology, education, and intention-
based theory, the study provides a robust foundation for future empirical inquiry and policy-oriented intervention aimed
at fostering sustainable and inclusive entrepreneurial development.
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